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The purpose of the present study was to investigate the effects of a multicultural 
diversity workshop in helping preservice teachers to develop a multicultural perspective 
and to determine whether any significant differences existed for the preservice teachers 
in terms of their gender, age, geographic background, and preferred teaching level. 
Participants were 216 preservice teachers enrolled in an educational psychology course at 
Western Kentucky University in Bowling Green, Kentucky. A repeated-measures design 
was used to determine if significant changes had occurred as a result of the preservice 
teachers' attendance of a multicultural diversity workshop. The method of assessment 
involved four composite scales developed from a pre- and post-survey about diversity 
issues. The results of the present study indicated that, after attending the workshop, 
preservice teachers demonstrated positive changes in their awareness of discrimination, 
interaction with diverse groups, and comfort level with diverse others. Some significant 
differences for the preservice teacher demographics of age, geographic background, and 
preferred teaching level were also discovered. Implications for further research are 
discussed. 
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THE EFFECTS OF MULTICULTURAL DIVERSITY TRAINING ON THE 
DEVELOPMENT OF A MULTICULTURAL PERSPECTIVE IN 
PRESERVICE TEACHERS 
Changing demographics in the United States indicate that our society is becoming 
increasingly diverse. By the year 2000, it is expected that nonwhite individuals will 
constitute at least one third of the population of the United States (Grossman, 1991). 
This diversity is also reflected in the schools, where it extends to students and teachers of 
different cultures, ethnic / racial groups, abilities, and backgrounds. Thus, multicultural 
diversity has recently become a very popular and controversial topic in educational 
research, as problems such as prejudice, discrimination, and educational equity come into 
greater discussion (Gleason, 1991; Manning, 1989). More specifically, the issue of 
preparing teachers to accommodate diversity in their classrooms has recently been given 
heightened awareness. In response to concerns about the education of minority groups, 
teacher accreditation associations, such as the National Council for Accreditation of 
Teacher Education (NCATE), and several state certification programs have issued 
standards relating to teacher training in multicultural diversity issues (Gleason, 1991). 
For example, the Kentucky Education Professional Standards Board recently adopted 
eight professional development standards for new teachers, six of which directly mention 
criteria for the incorporation of multiculturalism in the classroom (Kentucky Department 
of Education, 1993-1994). Furthermore, NCATE establishes that a major goal of teacher 
education programs is to help preservice teachers learn to accommodate multiculturalism 
through development of a multicultural perspective, which consists of the knowledge, 
skills, and experiences that will allow teachers to become effective in dealing with 
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diversity issues as they relate to education (Daly & O'Dowd, 1992). 
However, insufficient research has been generated on how to adequately educate 
or aid teachers in developing a multicultural perspective (Zeichner, 1996), although a 
wealth of recommendations and suggestions can be found throughout the literature 
(Manning, 1989). An additional concern arises as to how to evaluate the effectiveness of 
teacher education programs in preparing teachers for multicultural diversity. As a result, 
the present investigator attempts to contribute to the research in this area by addressing 
the following issues: (a) the reasons underlying the need for teachers to develop a 
multicultural perspective, (b) the issue of what kinds of techniques employed by training 
programs will be effective in preparing teachers for diversity, and (c) the type of content 
or component material that is recommended for teacher training in multiculturalism. The 
purpose of this study was to examine several important aspects related to teacher 
development of a multicultural perspective, including the following: 
1. To examine the effects of a multicultural training workshop developed at 
Western Kentucky University in helping preservice teachers develop a 
multicultural perspective; and 
2. To determine if any significant differences exist as regards degree of 
multicultural perspective as related to: 
a. the preservice teacher demographics of age, gender, and geographic 
background; and 
b. the chosen level of teaching (elementary, middle grades, secondary, or K-12 
education). 
Review of Literature 
Demographics 
The United States has always been known for its diversity of people, being 
regarded in the past as a "melting pot" (Zuniga-Hill & Barnes, 1995). Recent views 
contend that America is rather a "fruit salad," or a collection of varied cultural groups 
living together under a larger, shared culture (Nieto, 1996). The debate continues as to 
whether citizens should attempt to maintain their individual cultures, or whether they 
should try instead to assimilate into the larger mainstream culture. Some investigators of 
multiculturalism suggest that both can be accomplished (Nieto, 1996). Regardless of the 
choices made about cultures, diversity will be found in the schools, especially between 
students and teachers. 
Statistics have indicated that minorities will comprise approximately one third of 
the population of the United States by the year 2000 (Grossman, 1991). By 2010, 38% of 
the 62,644,000 school-age children in the United States will be minority (Haberman & 
Post, 1990). Current figures have revealed that nonwhite students are in the majority in 
the 25 largest school districts in the United States, with the fastest growing groups being 
Hispanics, African Americans, and Southeast Asians (Grossman, 1991). Additionally, 
student diversity can also be found with regard to social class, language, gender, religion, 
geographic background (e.g., migrants), and physical and mental exceptionalities (Banks 
& Banks, 1993; Gleason, 1991; Grossman, 1991; Haberman & Post, 1990; Piatt, 
Cranston-Gingras, & Scott, 1991). Thus, even in areas where race and ethnicity are 
homogenous, the range of diversity in the classroom must still be acknowledged. 
In contrast, the diversity among teachers in the United States appears to be 
significantly more limited. Zeichner (1996) reported that recent studies on the 
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characteristics of preservice teachers indicate that they are "overwhelmingly White, 
female, monolingual, from a rural or suburban community, and that they come to their 
teacher education programs with very limited interracial and intercultural experience" (p. 
136). Disturbingly, a study of preservice teachers by Larke (1990) found that, while most 
realized their future students would be from diverse backgrounds, only one-fifth of her 
sample of preservice teachers admitted a preference to work with students of different 
cultures. Nearly half (43.1%) indicated that they would prefer to work with students who 
shared their cultural background (Larke, 1990). Larke's study suggests that preservice 
teachers may feel uncomfortable working with diverse populations, supporting the need 
for increased teacher training in dealing with diversity issues. 
Response of Teacher Accreditation Associations 
According to Gollnick (1992), the preparation of teachers is influenced primarily 
by the regulations of state education agencies and the policies of two national 
organizations: the American Association of Colleges for Teacher Education (AACTE) 
and the National Council for Accreditation of Teacher Education (NCATE). The issue 
of multicultural diversity first gained recognition from one of these organizations, the 
AACTE, in 1969 with its publication of Teachers for the Real World, which emphasized 
the need for more effective preparation of teachers with regard to multicultural diversity 
(Gollnick, 1992). Throughout the 1970's and 80's, the AACTE continued to underscore 
the need for multicultural competency in the classroom with other influential 
publications, such as No One Model American and Multicultural Education Through 
Competency-Based Teacher Education (Daly & O'Dowd, 1992). However, it was the 
AACTE's collaboration with the National Council for the Accreditation of Teacher 
Education and its constituent organizations that led to the first standard for multicultural 
education, published in 1977, which required that educational institutions provide 
evidence that multicultural principles had been infused into their teacher preparation 
programs (Daly & O'Dowd, 1992). 
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In the 1980's, NCATE underwent the process of redesigning its standards for 
accreditation, resulting in 18 standards and 94 criteria for compliance; of these, four of 
the standards and seven of the compliance criteria integrated multicultural concepts 
(Gollnick, 1992). As part of its redesign, NCATE issued definitions of cultural diversity 
and multicultural perspective to assist educational institutions in knowing what is 
expected as regards these standards: 
Cultural diversity refers to the cultural backgrounds of all students 
and school personnel with particular emphasis on their ethnicity, 
race, religion, class, and sex. A multicultural perspective is a 
recognition of (i) the social, political, and economic realities that 
individuals experience in culturally diverse and complex human 
encounters; and, (ii) the importance of culture, race, sex and gender, 
ethnicity, religion, class, and exceptionalities, in the education 
process, (as cited in Gollnick, 1992, p. 227-228) 
According to Daly and O'Dowd (1992), a multicultural perspective consists of the 
knowledge, skills, and experiences that will allow teachers to become effective in dealing 
with diversity issues as they relate to education. Thus, teacher preparation programs 
become instrumental in aiding teachers in developing a multicultural perspective. 
Need for a Multicultural Perspective 
Why do teachers need to develop a multicultural perspective? Briscoe (1991) 
suggests that students are inseparable from their culture and social environment. Thus, 
culture and background differences cannot be shed outside the classroom door. 
However, the differences that students exhibit sometimes lead to problems with 
discrimination in the school environment. Contreras and Lee (1990) suggest that, "when 
the cultures of the school or the teacher are not consistent with cultural values of 
students, there is the danger of cultural conflicts" (p. 442). In their case study of two 
middle school science teachers, they found differential treatment of minority students by 
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the White teacher versus equitable treatment of students by the Black teacher (Contreras 
& Lee, 1990). Their study also revealed that the minority students were deprived of 
valuable educational opportunities by the White teacher as punishment for behavior. 
Other studies also indicate that monocultural teachers sometimes have negative 
perceptions and lowered expectations for diverse students. In a study about preservice 
teachers' attitudes toward inner city schools, Aaronsohn, Carter, and Howell (1995) found 
that 90% of their sample of preservice teachers expected to find that inner city students 
were out of control and possessed negative attitudes about school and learning. The 
preservice teachers appeared to adhere to many of the stereotypes about minority and 
inner city children; descriptors used about what they expected included "dirtier," 
"involved in drugs," "delinquents," and "all diagnosed as special education," among 
others (Aaronsohn et al., 1995, p. 6). Studies such as these indicate that monocultural 
teachers need to acquire a multicultural perspective in order to combat discriminatory 
teaching practices and negative perceptions about diverse students in their classrooms. 
Research also shows that diverse students often have difficulties in receiving a 
fair and appropriate education. Previous studies conducted in the 1980's and early 90's 
illustrate that minority and economically disadvantaged students face serious educational 
challenges; these include: higher absenteeism and drop-out rates, significantly low 
academic achievement, more frequent retainment, and overrepresentation in special 
education services for the mentally disabled, learning disabled, and emotionally-
behaviorally disturbed (as cited in Briscoe, 1991; Grossman, 1991; Maheady, Mallette, 
& Harper, 1991). The latter, overrepresentation of minorities in special education, has 
recently become a "hot topic" in education. Questions have arisen over whether the use 
of standardized testing during the assessment process is fair to minority and economically 
disadvantaged children. Some experts claim that tests are culturally biased and are 
representative only of White, middle-class American children (Armour-Thomas, 1992; 
Sattler, 1992). In 1969, Jensen reported that Blacks tended to score approximately 
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fifteen points lower on IQ tests than Whites (as cited in Sattler, 1992), which has led to 
heated debates over the cause— heredity versus environmental factors. While some 
experts believe that genetic factors play a role in IQ differences between minorities and 
Whites, others argue that social conditions, including poverty, discrimination, and lack of 
educational opportunities, provide a more accurate explanation (Baruth & Manning, 
1992; Reilly, 1991). 
As a result of this controversy about cultural bias in psychoeducational testing, 
there have been several litigation cases concerning placement of minorities in special 
education. Perhaps the most famous is the Larry P. case, which resulted in a ban on the 
use of IQ tests in the placement of minority children in special education services in 
California (Reschly & Grimes, 1995). One of the arguments used by experts against the 
use of intelligence tests for diverse children states that the test results lead to inadequate 
and inferior education . . . and also create negative expectancies in teachers (Sattler, 
1992, p. 566). With minority children overrepresented in special education and the 
debate over whether tests are culturally biased, teachers must increase their knowledge 
about diversity issues as they relate to education. For example, minority and 
economically disadvantaged children may need services other than special education that 
are more appropriate to the difficulties they face in the classroom. Yet many teachers do 
not understand that referral and placement in special education may not lead to 
appropriate educational interventions for diverse students. In a study by Larke (1990) on 
cultural awareness, the results of a survey of 51 preservice teachers indicated that two-
thirds of the respondents thought they should refer students for special education testing 
if their academic difficulties appeared to be due to cultural or language differences. 
Piatt, Cranston-Gingras, and Scott (1991) argue that using special education in such 
circumstances is unfair to the student and that teachers should focus on instruction that is 
more sensitive to the student's true needs. For example, the use of English as a Second 
8 
Language (ESL) services or training in social skills may be more relevant in addressing a 
diverse child's problems rather than consignment to special education. 
Further support in this area is added by Reschly, Kicklighter, and McKee (1988), 
who indicate that recent litigation cases have resulted in a new twist on the issue of using 
special education as a solution for minority students' achievement problems; according 
to them, the focus of new litigation has expanded beyond biased testing to the issue of the 
effectiveness of the chosen intervention (i.e., special education) and the student's right to 
an education in the least restrictive environment. Reschley et al. believe that two recent 
trends in dealing with special education services for minorities will impact the outcome 
of future court decisions: (a) that all regular education alternatives and interventions 
must be exhausted before making considerations for special education services, and (b) 
that special education programs must prove themselves effective and offer the same 
benefits to all students (p. 48). Overrepresentation of minorities in special education 
classes will continue to be of great concern until school districts and their staff show that 
all possible actions have been taken to remedy the student's lack of achievement prior to 
special education referral. Thus, knowledge about the educational needs of diverse 
children and the types of corresponding interventions available (an integral part of the 
multicultural perspective) is essential for teachers to ensure that their students receive a 
fair and appropriate education. 
Effective Training Techniques of Preservice Teachers 
Documented methods of effective training techniques to help preservice teachers 
broaden their multicultural perspectives are needed if universities hope to successfully 
implement multiculturalism into their teacher education programs. According to 
Zeichner (1996), a substantial amount of literature exists that focuses on the increase in 
multicultural diversity among students in comparison to the stability of monocultural 
teachers in the schools. However, Zeichner and Liston reported that "there has been very 
little attention in the current literature of teacher education reform to issues of 
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educational and social inequity and to ideas about how to prepare teachers to more 
effectively teach an increasingly diverse student population" (as cited in Zeichner, 1996, 
p. 133-134). Although a wealth of suggestions can be found about how preservice 
teachers should be trained for diversity, a review of the literature seems to confirm that 
few studies offer solid recommendations backed by empirical support. However, a 
common theme that appeared throughout many studies concerned the need for additional 
exposure to multicultural issues outside of the university classroom. 
For example, a recent study by Pohan (1996) attempted to determine the kinds of 
factors that play a role in making teachers more responsive to multiculturalism. Through 
the use of questionnaires, Pohan concluded that a strong link exists between preservice 
teachers' personal beliefs about diversity and their professional attitudes. Thus, she felt 
that preservice teachers must develop an attitude that is multiculturally responsive before 
they can incorporate multiculturalism into their classrooms. From her research, Pohan 
also concluded that formal coursework is not sufficient to lead to the necessary changes 
in attitude and beliefs about diversity; she suggests that simply adding one or two 
multicultural courses to the curriculum may even be detrimental, possibly by reinforcing 
negative stereotypes. Pohan believes that preservice teachers need to participate in a 
variety of experiences that involve contact with individuals from various cultural 
backgrounds, an idea which is also supported by others in the field (Boutte & 
McCormick, 1992; Cabello & Burstein, 1995; Valli, 1995). Cabello and Burstein 
(1995) explain that, "although difficult to modify or change, beliefs are altered through 
experiences over time, involving new knowledge, teaching, and reflection" (p. 286). 
Their case studies on teachers who were provided access to knowledge about diversity, 
experiences to work with diverse others, and opportunities to reflect on their thoughts led 
them to conclude that an experientially based program is critical in preparing teachers to 
work with culturally different children (Cabello & Burstein, 1995). Manning (1989) goes 
further by suggesting that teacher educators need to ensure that experiences designed to 
10 
help preservice teachers embrace diversity incorporate both cognitive and affective skills. 
Thus, experiences should not only change the way preservice teachers think but also how 
they feel about multiculturalism. Pohan (1996) also refers to the importance of 
influencing teachers' affects and dispositions, which appear to lead to more successful 
changes in beliefs about diversity than simply providing a broader knowledge base. 
Providing preservice teachers with more exposure and direct experiences with 
diverse others can be accomplished by several means, including the use of seminars and 
field experiences. Several researchers have recognized the importance of these training 
methods (Aaronsohn, Carter, & Howell, 1995; Colville-Hall, MacDonald, & Smolen, 
1995; Larke, Wiseman, & Bradley, 1990; Manning, 1989; Pohan, 1996). For example, 
Larke et al. (1990) published research based on the Minority Mentorship Project at Texas 
A & M University. This project involved having preservice teachers become mentors to 
minority youth and attend several multicultural seminars, with the goals of increasing the 
teachers' pedagogical knowledge base, sharpening their teaching skills, and modifying 
their beliefs about diverse students. The results indicated that the preservice teachers 
experienced positive changes in their perceptions toward African American and Hispanic 
children (Larke et al., 1990). Aaronsohn et al. (1995) conducted a similar study which 
involved requiring preservice teachers to visit an inner city school. While most of the 
teachers reported negative perceptions about what they expected to find at the school, 
forty percent reported that, after the visit, they no longer believed that inner city schools 
were so different from the suburban schools to which they were accustomed (Aaronsohn 
et al., 1995). In summary, it appears that direct contact with diverse others and seminars 
to increase exposure to multicultural issues may be valuable components in preparing 
teachers to accept diversity. 
Suggested Content of Training Programs 
Research suggests that seminars and direct experiences, such as field placements, 
may be important in leading to positive changes in the beliefs of preservice teachers 
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about diversity. However, the question arises as to what the goals of these training 
methods should be. Although there appears to be agreement among researchers that 
experiences outside the university classroom are important, even necessary to help 
teachers develop a multicultural perspective, it seems that there is much debate about the 
focus of such experiences. In other words, the question arises as to what type of content 
should be included in the training experience. The literature suggests that researchers 
have several opinions about what seminars and direct experiences should attempt to 
accomplish or impart to preservice teachers. Most of the suggestions appear to fall under 
one of four broad areas or categories: heightening teachers' multicultural awareness / 
sensitivity, broadening their knowledge about different cultures, increasing the 
interaction / exposure to diverse groups, and helping teachers develop positive feelings 
towards diverse others. 
Multicultural Awareness / Sensitivity. A common theme that appears to have the 
support of several researchers is that teachers and school staff need to develop 
multicultural awareness and sensitivity towards those that are different from themselves. 
The primary underlying reason is to promote the reduction of prejudice in schools. 
Grossman (1991) reports that the anecdotal evidence suggests that most teachers claim to 
believe that minority and economically disadvantaged students are not inferior, but that 
research indicates that the way they treat diverse students shows otherwise. Pate argues 
that schools play an important role in reducing prejudice in society; he states, "our 
position as role models is pivotal as we strive toward the reduction of prejudice. We 
must model, not just the acceptance of diversity, but also the embracing of it" (Diaz, 
1992, p. 137-138). According to Larke (1990), studies indicate that teachers who are not 
sensitive to the needs of minority children are often unaware of the cultural conflicts that 
can impede learning. Thus, development of cultural awareness may serve to help reduce 
incidences of discrimination or misunderstandings in the classroom. Since teachers 
function as both educators and role models, developing sensitivity towards the needs of 
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diverse students becomes doubly important. Manning (1989) suggests that cultural 
awareness and understanding are necessary for teachers to function in multicultural 
situations, especially to accommodate for cultural differences. Because every child is 
unique, developing an awareness of different cultures can only aid preservice teachers in 
becoming more knowledgeable about their potential students, allowing them to 
accommodate for students' needs and prevent discriminatory acts that are detrimental to 
the students' learning and self-esteem. 
Knowledge about Different Cultures. Knowledge about different cultures is a 
second content area that many experts feel should be incorporated within training 
experiences. Reasons cited for this component include the need to combat stereotypes 
and misinformation, as well as to aid teachers in knowing how to better help their 
students. For example, Boutte and McCormick (1992) warn that teachers should avoid 
pervasive societal stereotypes that may negatively influence the relationship they have 
with their students including the realization that there is no single entity such as the 
"African American," "White," or "Native American" child (Boutte & McCormick, 1992). 
Although culture is only one part of a child's identity, literature unfortunately exists that 
overgeneralizes when giving tips about working with students of diverse cultures; thus, 
teachers need to educate themselves fully to avoid materials that claim to provide the 
methodology for working with the "African American" or "Latino" child without 
stressing the variances found within such cultures. Accurate and in-depth knowledge 
becomes important in assisting teachers in knowing how to better help students from 
different backgrounds. Pate summarizes this position as follows: 
In order to effectively work with students from various backgrounds, 
the teacher must have a good understanding of the students' cultures. 
Without this knowledge, the teacher will not only be a less-than-
effective instructor, but will be susceptible to false impressions and 
stereotypes. The teacher must also be knowledgeable about cultures 
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not represented in his or her classroom. This is especially important 
for people who work in a largely monocultural school. The teacher 
must be armed with accurate and current information, not only to 
avoid making mistakes and over-generalizations, but also to help 
students identify stereotypes and inaccuracies that may appear in 
educational materials or films used. The teacher must display an 
honest inquiry and respect for the truth. (Diaz, 1992, 143) 
Thus, increasing the factual knowledge base that teachers have about various cultures 
appears to be a necessary component for their preservice training. 
Interaction / Exposure to Diverse Groups. In addition to a broader knowledge 
base, experts feel that preservice teachers also need interaction with and exposure to 
diverse groups (Briscoe, 1991; Zeichner, 1996). Direct contact with people of different 
cultures is important in establishing lines of communication so that information and 
concerns can be shared. Zeichner (1996) states that many new teachers will face 
educating students with backgrounds and life experiences very different from their own; 
thus, a great deal of intercultural communication will be required. More specifically, he 
feels that teachers will need to acquire information about the languages, cultures, and 
circumstances of their students (Zeichner, 1996), a process best accomplished through 
contact with diverse groups. Briscoe (1991) suggests that gaining familiarity with diverse 
cultural values can aid teachers in understanding when student behavior is culturally-
related or divergent, which leads to more appropriate interventions. Additionally, Boutte 
and McCormick (1992) propose that interacting with different cultural groups may have 
a positive effect of motivating monocultural teachers to become more multiculturally-
oriented. Support for teacher interaction with diverse groups is so strong that it has lead 
NCATE to make it a requirement that preservice teachers have experiences with 
culturally diverse and exceptional populations so they can gain further understanding 
about their prospective students (as cited in Manning, 1989). 
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Positive Feelings towards Diverse Others. Another content area that is addressed 
by some researchers involves helping teachers develop more positive feelings towards 
working with diverse populations. More specifically, teachers need to feel comfortable 
working with diverse students and their families. However, some teachers are 
uncomfortable even mentioning a child's race, and may attempt to treat all students the 
same because they are unwilling or afraid to acknowledge their differences (Boutte & 
McCormick, 1992). The study by Larke (1990) revealed that, after taking a multicultural 
education course, preservice teachers "continued to reflect much discomfort in working 
with children of different cultures and accepting differences such as language and 
relating to the parents of those children" (p. 28). Teacher discomfort in working with 
minority students may lead to limited contact with parents and breakdowns in 
communication, creating more educational barriers. Larke's recommendation is to 
provide teachers with as many direct experiences as possible to help teachers become 
comfortable and develop more positive feelings about working with minority students. 
Purpose of the Study 
As there appears to be an insufficient amount of research about the effective 
incorporation of multicultural education into teacher preparation programs, the present 
investigator sought to examine important aspects related to teacher development of a 
multicultural perspective. The focus was upon one particular multicultural diversity 
training project called the "Welcoming Cultural Diversity" workshop, developed at 
Western Kentucky University (WKU) in Bowling Green, Kentucky. One purpose of this 
study was to examine the effects of WKU's diversity workshop in helping preservice 
teachers develop a multicultural perspective. A second purpose of this study was to 
determine if any significant differences exist as regards degree of multicultural 
perspective as related to (a) the teacher demographics of age, gender, and geographic 
background, and (b) the chosen level of teaching (elementary, middle grades, secondary 
education, or K-12). 
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Research Questions 
The following research questions / hypotheses were addressed by the present 
study: 
1. After attending a multicultural diversity workshop based on an affective approach to 
learning, do preservice teachers demonstrate any changes in degree of multicultural 
perspective? 
2. Do any significant differences exist in regard to degree of multicultural perspective 
based upon the preservice teacher demographics of age, gender, or geographic 




Participants in this study included 216 preservice teachers enrolled in the 
educational psychology course (PSY 310) at Western Kentucky University during the Fall 
1996 semester. All participants were required to attend the multicultural diversity 
training workshop and complete the surveys as part of their course work, with non-
attendance impacting their grades. Demographic information about the participants was 
collected as regards age, gender, and geographic background. There were 146 (68%) 
female participants and 69 (32%) male participants, in addition to 1 (less than 1%) 
unidentified participant. As regards age, participants included 184 (85%) traditional 
students, defined as those 24 years of age or under, 29 (13%) nontraditional students, 
defined as those age 25 or over, and 3(1%) unidentified participants. Geographic 
background information indicated there were 150 (69%) participants from rural 
backgrounds (community populations < 49,999) and 64 (30%) participants from urban 
backgrounds (community populations > 50,000), with 2 (1%) participants unidentified. 
Data was also collected regarding preservice teachers' preferred teaching level. There 
were 80 (37%) participants who had chosen the elementary level, 26 (12%) participants 
who had selected middle grades education, and 66 (30%) participants who preferred to 
teach at the secondary level. Additionally, there were 17 (8%) participants who indicated 
that they planned to teach kindergarten through twelfth grade. There were 27 (13%) 
participants who did not indicate any teaching level or who chose a combination of the 
four levels listed above. 
Design 
The present study incorporated a pre-post design. A pre-measure of preservice 
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teachers' beliefs and opinions about diversity issues was obtained through use of a survey 
instrument. After attending an intense, two and one-half hour multicultural diversity 
workshop, preservice teachers were again asked to complete the survey to obtain a post-
measure of their beliefs. 
Procedure 
Since the enactment of the NCATE multicultural diversity standards, universities 
across the United States have had to search for ways to incorporate multicultural 
education into their teacher preparation programs, in order to foster the development of a 
multicultural perspective in their preservice teachers. Since the literature documents few 
multicultural agendas that have been implemented and tested for effectiveness, many 
schools have had to design their own methods for including multicultural diversity in 
teacher preparation courses. The present investigator examined the project started at 
Western Kentucky University. In addition to promoting multiculturalism in teacher 
coursework, WKU also developed a multicultural diversity workshop with the goals of 
increasing awareness and promoting discussion of multicultural issues. This two and 
one-half hour workshop was based on the Prejudice Reduction Workshop Model of the 
National Coalition Building Institute (NCBI). Two faculty members from Western 
Kentucky University attended training provided by NCBI and used the information they 
acquired to create a workshop with the following objectives for preservice teachers: (a) 
to identify the information and misinformation learned about other groups, (b) to identify 
and express pride in the group(s) to which the person belongs, (c) to learn how other 
groups experience mistreatment, and (d) to learn the personal impact of specific incidents 
of discrimination (as cited from Multicultural Diversity Workshop, 1997). The WKU 
workshop involved preservice teachers sharing their attitudes and experiences regarding 
discrimination, prejudice, individual and group identification, and equality in education. 
By providing an affective component to multicultural education through this type of 
workshop, it was felt that the preservice teachers might be more likely to experience a 
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change in beliefs resulting in a more positive and proactive approach to incorporating 
multiculturalism in their future classrooms. 
At the beginning of the semester, the Dean of the College of Education and 
Behavioral Sciences and the workshop presenters informed preservice teachers that they 
would be required to participate in the multicultural diversity workshop as part of their 
training experience (see Appendix A). Approximately four to six weeks before the 
workshop, preservice teachers were asked to fill out the pre-survey to indicate their 
current opinions, beliefs, and knowledge about various diversity issues. To optimize 
return rates, surveys were administered during class time by a graduate student, while the 
professor was absent from the room. The preservice teachers were given information 
regarding the nature of the workshop and were informed about confidentiality measures 
taken to protect their responses on the survey instruments. In addition to the use of an 
identification code (initials and 4-digit social security number), participants were assured 
that the surveys would not be seen by their professor and that the information obtained 
would be used only for research purposes. The preservice teachers then participated in 
the two and one-half hour multicultural workshop, which was offered on several dates to 
ensure that they had ample opportunity to attend. Approximately four to six weeks later, 
the post-survey was administered during class time, and the preservice teachers were 
debriefed about the training experience. 
Instrumentation / Survey Development 
Evaluation of teacher training programs in the area of multiculturalism is a 
necessary component in determining whether preservice teachers are adequately prepared 
for teaching in diverse classrooms. As part of the multicultural workshop training 
developed at Western Kentucky University, a survey was designed by the workshop 
implementers, Dr. Joyce Wilder and Dr. Jacqueline Pope, to measure changes in 
preservice teachers' beliefs as a result of multicultural diversity training. Questions on 
the survey were based on the content of WKU's workshop, in addition to 
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recommendations selected from the existing literature. Development of the survey was 
deemed to be necessary, as no other satisfactory instrument to measure changes in 
multicultural perspective could be found; a search of several sources including the 
PSYCHLIT and ERIC databases, the Mental Measurement Yearbooks, and several 
journals yielded no instrument that would be acceptable in determining changes resulting 
from participation in the workshop. 
The survey instrument designed at WKU, which is titled the Diversity Awareness 
Survey, consists of 27 demographic questions and 36 self-report questions about 
multicultural diversity issues, experiences, and beliefs. Some items focus on personal 
experiences and participation in multicultural events, while others deal with opinions 
about various cultural groups and observations about other people's beliefs about 
diversity. Appendix B contains a copy of the pre- and post-surveys. The survey design 
relied upon a variety of item formats, including likert scales, forced choices, and free 
response questions. This type of format was felt to be the best way to get the most 
accurate information, and improvements were made from suggestions provided by 
respondents over the previous two semesters. Respondents were asked to identify 
themselves by their initials and the last four digits of their social security number to 
ensure confidentiality and to provide a means to match their pre- and post-survey results. 
As part of the present study, the psychometric properties of the Diversity 
Awareness Survey were examined. Because the survey contains items encompassing a 
variety of multicultural diversity issues, the task of examining the psychometric 
properties was approached by determining if certain items could be grouped into 
composite scales that reflected topics from the general content areas mentioned 
previously in the literature review. A rational and empirical approach was used to 
analyze the development of possible scales, including factor analytic techniques and 
scale development techniques (reliability analysis). As a result, four composite scales 
were built from related items on the survey (see Table 1). The items from the survey 
20 
were selected based on their direct relevance to the topic areas, and factors with 
eigenvalues equal to or greater than one were chosen (Traub, 1994). Next, a varimax 
rotation was performed. Item analyses were then performed to select items with the 
highest item total correlations. Coefficient alphas were then estimated for each 
composite scale, based on those items. Based on that data, composite mean scores were 
created. Table 2 displays the results of the analyses used to evaluate the psychometric 
properties of the four composite scales. 
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Table 1 
Items from the Diversity Awareness Survey Used to Form Composite Scales 
Scale 
I. Awareness of 
Discrimination 
Composite Items 
Discrimination exists in a variety of forms (i.e., ethnic, SES, race, 
handicap, etc.). I have seen acts of discrimination: 
Never Very Often 
0 1 2 3 4 5 6 7 8 9 10 
a) In the university setting 
b) In the community 
c) In the workplace 
II. Knowledge of I would agree that most people have strong opinions against 
Societal Outgroups individuals of other: (Yes or No) 
a) gender b) races c) ages d) religions 
III. Interaction with I interact with individuals from diverse groups: 
Diverse Groups Never 





7 8 9 10 
g) work setting 
4 5 6 
d) sports 
e) classes 
f) university organizations 
IV. Comfort Level 
with Diverse 
Others 
When you are unsure of what to do in a situation with someone 
with a disability, it is permissible to admit that you are unsure and 
ask for advice and directions. 
Strongly agree, Agree, Unsure, Disagree, Strongly disagree 
To what extent do you feel comfortable discussing racial issues 
with someone of another race? 
To a great extent, To some extent, Very little, Not at all 
Imagine yourself in the following situations—Rate these situations 
with regard to their impact on your level of comfort: 
l=very comfortable, 2=somewhat comfortable, 3=unsure, 
4=somewhat uncomfortable, 5=very uncomfortable 
a) Living in a neighborhood whose residents are predominantly of 
other races. 
b) Sending your child to a school whose students are 
predominantly of other races. 
c) Attending a party with guests predominantly of other races. 
d) Participating in activities / organizations with students of other 
races. 
e) Working with individuals who are predominantly of other races. 
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Table 1 
Descriptive Statistics for Diversity Composite Scales: A Pre- and Post-Survey 
Comparison 
Correlation^ 
Composite Scale Mean SD Alpha Scales I II III IV 
I. Awareness of 4.07 2.39 .77 
Discrimination 4.55 2.30 .71 I — -.216* .260* -.229* 
II. Knowledge of 1.43 .32 .65 
Societal Outgroupsl.38 .33 .70 II -.187* — -.071 .314* 
III. Interaction with 5.01 2.25 .83 
Diverse Groups 5.96 1.96 .75 III .263* -.082 
— -.257* 
IV. Comfort Level 2.18 .66 .82 
with Diverse 2.10 .64 .81 IV -.134 .212* -.371* 
Others 
Note: a Correlations below the diagonal reflect Time I (pre-measure) data, while 
correlations above the diagonal reflect Time II (post-measure) data. 
*p< .05. 
Results 
Analyses for First Hypothesis 
The first research question addressed in this study involved examining the effects 
of a multicultural training workshop developed at Western Kentucky University in 
helping preservice teachers develop a multicultural perspective. A repeated measures 
design was employed to look at differences occurring in the four composite scale scores 
between the first administration and second administration of the Diversity Awareness 
Survey. Thus, the independent variable was the time of administration, while the 
dependent variables were the four composite scale scores. Because of the multiple 
dependent variables, a repeated-measures Multivariate Analysis of Variance (MANOVA) 
was performed to control for a Type I error (rejecting the null hypothesis when in fact it 
is true). Wilks' Lambda, a multivariate test, resulted in a value of .765, with a 
corresponding F[3, 169] value of 17.341 and a significance level o f p < .0001. This data 
indicated that the probability of making a Type I error was less than .01%. A Correlated 
Groups T-Test was then utilized to determine if there were any significant differences 
between pre- and post-measure composite scale scores. 
Results for First Hypothesis 
The results indicated that there were significant differences in scores for three of 
the four composite scales (see Table 3). After attending the diversity workshop, 
preservice teachers reported an increase in their awareness of discriminatory behavior, as 
demonstrated by a significant, positive increase in mean scores on Scale I, Awareness of 
Discrimination. As regards their knowledge about society's perceptions towards 
outgroups, preservice teachers demonstrated a positive decrease in mean scores on Scale 
II, Knowledge of Societal Outgroups; however, the result was not significant. After 
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attending the workshop, preservice teachers reported more interaction with different 
cultural groups, as demonstrated by a significant, positive increase in mean scores on 
Scale III, Interaction with Diverse Groups. Preservice teachers also reported that they 
experienced less discomfort when dealing with culturally-diverse individuals after having 
participated in the workshop; there was a significant, positive decrease in mean scores 
on Scale IV, Comfort Level with Diverse Others. 
Table 3 
Descriptive Statistics and Summary Table for Diversity Composite Scale Scores: A Pre-
and Post-Survey Comparison 
Scale M t df H 
I. Awareness of 4.07 -4.196 174 .000* 
Discrimination 4.55 
II. Knowledge of 1.43 1.355 173 .177 
Societal Outgroups 1.38 
III. Interaction with 5.01 -6.704 174 .000* 
Diverse Groups 5.96 
IV. Comfort Level with 2.18 2.061 175 .041* 
Diverse Others 2.10 
Note: *p< .05 
Analyses for Second Hypothesis 
The second hypothesis addressed in this study involved determining if any 
significant differences exist as regards degree of multicultural perspective as related to 
(a) the preservice teacher demographics of age, gender, and geographic background, and 
(b) the chosen level of teaching (elementary, middle grades, secondary, or K-12 
education). The correlations between preservice teachers' demographic characteristics 
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(age, gender, geographic background, and teaching level) and the four composite scale 
scores were examined. 
Results for Second Hypothesis 
Table 4 displays the correlations for both Time I (before the workshop) and Time 
II (after the workshop). For Time I, three correlations were significant. There was a 
significant, positive correlation between preservice teachers' geographic background and 
Scale I, Awareness of Discrimination, indicating that, as community size increased from 
rural to urban, the ratings of their awareness of discriminatory behavior also increased (p 
< .022). A significant, positive correlation was also found for geographic background 
and Scale III, Interaction with Diverse Groups (p. < .001); thus, as preservice teachers' 
community size increased from rural to urban, the amount of interaction with culturally-
different groups also improved. There was a significant, positive correlation between 
preservice teachers' preferred teaching level and Scale II, Knowledge of Societal 
Outgroups (p < .022). This result indicated that preservice teachers who preferred lower 
teaching levels tended to demonstrate more knowledge about society's perceptions 
toward outgroups. 
For Time II, two significant correlations were found (see Table 4). There was a 
significant, negative correlation between preservice teachers' age and Scale IV, Comfort 
Level with Diverse Others (p< .021), demonstrating that, as their age increased, 
preservice teachers indicated less discomfort in dealing with diverse individuals. A 
significant, positive correlation was also found between geographic background and 
Scale III, Interaction with Diverse Groups (p< .001). This result indicated that as 
community size increased, preservice teachers tended to report higher amounts of 
interaction with culturally-different groups. 
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Table 4 
Correlations Between Preservice Teacher Demographics and Diversity Composite Scale 
Scores: A Pre- and Post-Survey Comparison 
Demographics I 
Scales (Time 1) 
II III IV I 
Scales (Time 2) 
II HI IV 
Gender .081 -.063 -.018 .028 .095 .013 .073 .046 
Age .017 .106 .024 -.033 .056 .125 .029 -.174* 
Geo. Background .158* -.074 .223* -.041 .106 -.057 .241* -.069 
Teaching Level .034 .157* .017 -.030 .071 .000 .020 -.040 
Note: *p < .05. 
Discussion 
The results of the present study indicated that preservice teachers appeared to 
broaden their multicultural perspective through attending WKU's diversity workshop by 
demonstrating significant increases in their awareness of discrimination, interactions 
with diverse groups, and comfort level in dealing with culturally-diverse individuals, as 
measured by the composite scales of the Diversity Awareness Survey. These results 
appear to support prior research which suggests that seminars and workshops are 
beneficial in helping preservice teachers increase their knowledge and skills related to 
multiculturalism. The gains made after exposure to the diversity workshop also support 
the notion that teacher education programs can implement affective and experientially-
driven training projects that allow preservice teachers to broaden their multicultural 
perspectives more so than when simply provided multicultural information through the 
traditional route of formal classes. 
Secondly, the results of the present study showed that, as related to degree of 
multicultural perspective, some significant differences existed as regards preservice 
teachers' geographic background, age, and preferred teaching level. A review of the 
literature yielded the typical characteristics of teachers (i.e., female, White, monolingual, 
rural or suburban background); however, the present investigator attempted to add to the 
existing research by providing information about specific characteristics that may have 
an impact on the degree of multicultural perspective that teachers exhibit. Specifically, 
preservice teachers from more urban backgrounds tended to report greater awareness of 
discrimination and more interaction with diverse groups before having participated in the 
diversity workshop. Additionally, those who preferred to teach lower grades tended to 
express more knowledge about society's perceptions toward outgroups. These results 
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lead to a several interesting questions and hypotheses about how to help individuals 
become more receptive to multicultural sm. For example, do preservice teachers from 
more urban settings come into university programs more equipped to embrace a 
multicultural perspective? If so, one interesting hypothesis is that urban students may 
have more experiences and interactions with culturally-different individuals, thereby 
reducing negative stereotypes and enhancing their skills with more firsthand knowledge 
about dealing with diversity issues. Also, why do teachers who prefer to work with the 
lower grades appear to have more knowledge about how society reacts to outgroups? 
Questions such as these suggest that further research in this area is needed to clarify 
understanding of why some preservice teachers come more prepared to deal with 
multiculturalism. 
After participating in the workshop, preservice teachers from more urban 
backgrounds indicated greater amounts of interactions with diverse others, while older 
preservice teachers tended to express more comfortableness in dealing with culturally-
different individuals. One implication of these findings may suggest that diversity 
training may increase urban teachers' desire to interact with others and learn more about 
cultural differences. Another implication is that older adults may need the direct contact 
and experiences provided in the training in order to increase their ease and comfort level 
when interacting with those different from themselves. Again, further exploration of 
these results may be beneficial to provide teacher education programs with more 
information that could be used in designing better multicultural programs. 
However, the question still remains as to how much exposure to outside training 
workshops and seminars is needed to effectively aid teachers in developing a 
multicultural perspective. Although the results from the present study showed that a 
single workshop proved beneficial, it does not suggest that preservice teachers will then 
have all the necessary skills to deal effectively with multiculturalism in the school 
environment. The results of this study were based exclusively on preservice teachers' 
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self-reports of their beliefs, opinions, and behavior. Although self-report is a useful tool 
in determining whether changes have taken place, one limitation of this technique is that 
it relies on the honesty and integrity of the participants when they provide information. 
In this study, preservice teachers were required to attend the diversity workshop, with 
nonattendance impacting their grades; increases in skills and information due to the 
workshop would depend upon whether they truly participated in the activities. Another 
possible concern is social desirability; differences may exist between preservice teachers' 
answers to survey items and their actual behavior in real-life situations. Although 
measures were taken to ensure confidentiality, some preservice teachers may have given 
socially-desirable answers because they wanted to think of themselves as being 
nonbiased and open-minded towards others. 
The issue of teacher training in multiculturalism has recently become an 
important goal for teacher education programs. Although standards have been set by 
accreditation agencies, universities have had to design and implement their own training 
programs to help preservice teachers become better prepared to deal with 
multiculturalism in their classrooms. The present study demonstrated that use of an 
affective diversity workshop appeared to aid preservice teachers in broadening their 
multicultural perspective. However, further exploration and research is needed to 
address limitations and new questions posed by the results of this study. Future 
directions of research may include developing more in-depth measures of preservice 
teachers' attitudes, opinions, and beliefs to assess the degree of multicultural perspective 
they have developed. Another possibility is to replicate this study with other samples, 
especially in different geographical areas, to determine the extent of its generalizability. 
A third avenue for new research is to follow preservice teachers on a long-term basis to 
see the extent to which they actually apply the skills they have learned to their 
classrooms. For example, it may be interesting during the year of student teaching to 
30 
have preservice teachers complete another survey and compare it with ratings of their 
behavior by their supervising teachers or principals. 
In sum, universities across the nation are having to implement multicultural 
training projects into their teacher preparation programs in order to help preservice 
teachers become better prepared to face multicultural issues in the school environment. 
Thus, use of effective training techniques and appropriate content are critical to the 
process of broadening preservice teachers' views and acceptance of diversity. The results 
of the present study are of importance because they indicate that positive changes in 
preservice teachers' beliefs about diversity can result from participation in a multicultural 
diversity workshop. 
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Memos about Required Participation in the 
"Welcoming Cultural Diversity" Workshop 
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r e q u i r e s t h e c o m p l e t i o n of t w o p a c k e t s of q u e s t i o n n a i r e s a s w e l l a s p a r t i c i p a t i o n in t h e d n c r s i t v w o r k s h o p , 1 he 
p r o j e c t s c h e d u l e is l i s t e d b e l o w : 
J a n u a r y 2 6 ( M o n . ) & 2 7 ( T u e s ) R e s e a r c h A s s i s t a n t s d i s t r i b u t e P a c k e t 1 to s t u d e n t s 
F e b r u a r y 2 ( M o n . ) & 3 ( l u e s . ) R e s e a r c h A s s i s t a n t s w i l l p i c k u p c o m p l e t e d P a c k e t s 
I n d i v i d u a l s i n t e r e s t e d in r e c e i v i n g f o l l o w - u p i n f o r m a t i o n c a n c o n t a c t J o y c e W i l d e r o r J a c q u e l i n e I ' o p e - 1 a r r c n c e 
in t h e D e p a r t m e n t o f P s y c h o l o g y ( 7 4 5 - 2 6 9 5 ) . W e l o o k f o r w a r d t o w o r k i n g w i t h y o u . 
d u r i n g c l a s s t i m e . 
W o r k s h o p D a t e s . F e b r u a r y 25 ( W e d . ) 5 : 1 5 - 7 : 4 5 p . m 
F e b r u a r y 2 8 ( S a t . ) 9 . 0 0 - 1 1 :30 a . m . Al l w o r k s h o p s wi l l b e h e l d in 
M a r c h 2 ( M o n . ) 2 :1 5 - 4 : 4 5 p . m . t h e l a r g e a u d i t o i i u m ("FPU 132) 
M a r c h 3 ( T u e s . ) 2 : 1 5 - 4 : 4 5 p . m . 
A p r i l 2 0 ( M o n . ) & 21 ( T u e s . ) R e s e a r c h A s s i s t a n t s w i l l d i s t r i b u t e a n d c o l l e c t 
P a c k e t II m a t e r i a l s d u r i n g c l a s s t i m e 
S i n c e r e l y . I 
Fqml FHnr»fion and Fmplovmfnl Opportunity 
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Appendix B 
Diversity Awareness Scale 
Pre- and Post-Surveys 
D I V E R S I T Y A W A R E N E S S S U R V E Y 
Please write the last f o u r digi ts of your Social Security number: 
Thank you for taking time to respond to the following survey. Please be as truthful and honest as possible when responding to the 
questions. Return the completed survey to your instructor as soon as possible. 
D E M O G R A P H I C S 
1 Male Female 
2. Age: 







4. Current Status: 
Single Married Divorced Widowed Other 
5. Which of the fol lowing do you consider to be your ancestry? (Check only one) 
Afr ican Asian Caucasian Hispanic or Latino Native American 
Multiracial ( ident ify) 
3. Major /Teach ing Area: 
Elementary education (K-4) 
Middle Grades (5-8) 
Middle Grades endorsement 
Secondary education (9-12) 
K.-12 
6. Check all that would apply to you personally: 
Physically challenged Chronic illness (e.g. diabetes, hemophil ia) 
Visually impaired Learning/Reading disabilities 
Hard-of -Hear ing/Deaf Other (Please explain): 
7. Religious Preference: Protestant Catholic Jewish Agnostic_ 
Atheist Other 
8. How important is religion in your life? 
Very Important 
Somewha t Important 
Nei ther important nor unimportant 
Not very important 
9. What is the highest level of education you have completed? 
Graduated f rom high school 
G E D 
College: Freshman Sophomore Junior Senior 
Graduated f rom college 
Postgraduate study or more 
Other (please specify) 
10. In what type of communi ty did you live most of the t ime you were growing up? 
(Check one) 
1. Country or Rural (under 1000) 
2. Town ( 1 0 0 0 - 9,999) 
3. Small City (10,000 - 49,999) 
4. Medium City (50,000 - 249,999) 
5. Large City (250,000 - 449,999) 
6. Metropoli tan Area (500,000 or more) 
11. Describe the ethnic composit ion (in approximate percentages) in the n e i g h b o r h o o d where you have lived the longest: 
Afr ican-Amer ican % 
Caucasian % 
Nat ive American % 
Hispanic/Latino % 
Asian-American % 
12. A. Are you financially independent or still dependent upon your family's financial support? 
Independent 
Family support 
B. In relation to the above question, indicate which best describes your ciirrcnl income stains? 
Below $1,000 
S 1,000 - 4 , 9 9 9 $ 2 0 , 0 0 1 - 4 0 , 0 0 0 
$ 5,000 - 9 ,999 $ 4 0 , 0 0 1 - 6 0 , 0 0 0 
$ 10,000 - 20,000 $60,001 and higher 
13. Identify the ethnicity of each of your parents: Father Mother 
14. If you are multiracial , which race/ethnic group do you most closely identify with? 
G E N E R A L E X P E R I E N C E S 
15. From which of the fol lowing do you think you get your own attitudes or beliefs about diversity? Rale the level of influence for 
each t o p i c / g r o u p with: 
I n m o s t important to 5Heas t important. Do not rank order. 
Parents 
Church or synagogue 
Communi ty /c i ty where I grew up 
Direct exper iences 
Media 
Friends 
Other family members 
School 
16. At what age did you first become conscious of people different from yourself 
(i.e., ethnic, SES, race, handicap, etc.): 
17. At what age did you first become conscious of prejudiced attitudes against yourself ? others 
18. At what age did you first become conscious of discriminatory behavior? 
19. Have you encountered acts of discrimination directed toward yourself? Yes _ No (If no, Sk ip to Ques t ion 22) 
20. When was the f i rs t t ime you encountered acts of discrimination directed toward yourself? (Please check only one) 
In elementary school 
In junior high/middle school 
In high school 
In college 
As an adult, in the workplace 
As an adult, in my social life 
21. In what form was the disciimination you pcrsor 
Disparaging comments or jokes 
Harassment or discriminatory 
treatment at school 
Social snubs 
Harassment or discriminatory 
treatment at work 
Physical attack 
Harassment or discriminatory 
treatment in the communi ty 
1 lousing discrimination 
Harassment by policc 





lly experienced' ' (P lease check a l | tha t app ly ) 
23. 1 lave you ever dated a member of another race? 
Yes No 
2<t. Are you currently in an interracial marriage or relationship? 
Yes No 
W O R K E N V I R O N M E N T 
If employed p a r t - t i m e o r fu l l - t ime, please a n s w e r ques t ions 25-27. 
25. Please list the approximate number of people within your immediate work group, according 
to the fol lowing ethnic classifications. If none, mark z .ero-Do not leave any blank: 
Afr ican-Amer ican 
Caucasian 
Hispanic/I .at ino 
Asian-American 
Native American 
26. Please list the approximate number of people within your immediate work group, 
according to the fol lowing age groups. If none, mark z e r o - D o not leave any blank: 
1 8 - 3 0 5 1 - 6 0 
3 1 - 5 0 6 1 + 
27. Please list the approximate number of people within your immediate work group who have 
any type of disability: 
G E N E R A L S U R V E Y 
Please wri te the last four digits of your Social Security number: 
!=Strongly agree, 2=Agree , 3=Unsure, 4=Disagrce, 5=Strongly disagree 
1 . School curriculum should incorporate a body of content that includes women, racial minorities and other points of view that 
are often missing from the classroom. 
2 . When you are unsure of what to do in a situation with someone with a disability, it is permissible to admit that you arc 
unsure and ask for advice and directions. 
3 . It is too much trouble to accommodate students with special needs (i.e., visual impairment, deafness , wheel-chair users). 
4 . Diversity education will be more successful where a more comprehensive range of topics is discussed in greater detail. 
5 . Special needs students are unlikely to make a contribution to the classroom. 
6 . 1 believe there is too much emphasis on Aff irmative Action. 
7 . Diversity understanding will be more successful if a broad definition of diversity is embraced rather than one that includes 
only minorit ies and women . 
8 . Persons w h o speak nonstandard English are unintelligent. 
9 . W K U needs to offer more monies (i.e., scholarships, assistantsliips, waivers, etc.) to minority students. 
10 . If there is not a significant representation of minorities in a school environment , then multicultural education is not needed. 
11 . An educator 's expectat ions of students with special needs has little or nothing to do with the students' ability and willingness 
to learn. 
12 . I feel that more women need to be promoted to higher levels of management . 
13 . I am aware of how my gender, race, ethnicity, and social class identity has influenced my life and how I interact and 
communica t e with others. 
14 . I believe that the A m e r i c a n s with Disabil i t ies Act is necessary to ensure fair treatment for individuals with special needs. 
15 . The system of evaluation is too biased in favor of blacks in comparison to whites. 
16 . I would be will ing to participate in more cultural diversity activities. 
17 . Middle-class white males are now being discriminated against, especially in hiring practices. 
18 . General ly speaking, blacks need governmental regulations to ensure fair opportunities. 
19. D i s c r i m i n a t i o n ex i s t s in a va r ie ty of f o r m s (i.e. , e thn ic , S L S , racc , h a n d i c a p , c tc . ) . I h a v e seen ac t s o f 
d i s c r i m i n a t i o n : ( P l e a s e c i rc le o n e for each se t t ing) 
a) In the un ive r s i t y se t t ing 
N e v e r 
0 1 2 3 
V e r y O f t e n 
9 10 
b) In the C o m m u n i t y 
N e v e r 
0 1 2 
c) In the w o r k p l a c e 
N e v e r 
0 1 2 
3 4 5 6 
If no t e m p l o y e d , c h e c k here_ 
3 4 5 6 
V e r y O f t e n 
9 10 
V e r y O f t e n 
9 10 
20 . In r e l a t i o n s h i p to the a b o v e q u e s t i o n , p l e a s e b r i e f ly repor t the m o s t o f f e n s i v e inc iden t , i nc lude the se t t ing and 
d e s c r i b e the b e h a v i o r . 
21 . T o w h a t ex ten t , d o y o u feel c o m f o r t a b l e d i s c u s s i n g rac ia l i s sues wi th s o m e o n e of a n o t h e r r ace? 
( C i r c l c o n e ) 
T o a grea t ex t en t T o s o m e ex t en t V e r y Li t t le N o t at all 
22 . I m a g i n e y o u r s e l f in the f o l l o w i n g s i t u a t i o n s — R a t e E A C H s i tua t ion on a s ca l e of 1-5 wi th regard to its impac t on 
y o u r level o f c o m f o r t : l = v e r y c o m f o r t a b l e , 2 = s o m e w h a t c o m f o r t a b l e , 3 = u n s u r e , 4 = s o m e w h a t u n c o m f o r t a b l e , 
5 = v e r y u n c o m f o r t a b l e ) 
L i v i n g in a n e i g h b o r h o o d w h o s e res iden t s are p r e d o m i n a n t l y o f o t h e r races . 
S e n d i n g y o u r chi ld to a schoo l w h o s e s tuden t s are p r e d o m i n a n t l y o f o t h e r races . 
A t t e n d i n g a pa r ty wi th gues t s p r e d o m i n a n t l y o f o ther races . 
A t t e n d i n g a c l a s s wi th s t uden t s w h o a re p r e d o m i n a n t l y of o t h e r r aces . 
Pa r t i c ipa t i ng in ac t iv i t i e s /o rgan iza t ions wi th s t uden t s o f o the r races . 
W o r k i n g wi th ind iv idua l s w h o are p r e d o m i n a n t l y of o ther r aces . 
23 . I in teract wi th ind iv idua l s f r o m d ive r se g r o u p s : ( P l e a s e c i rc le for each s i t ua t ion ) 
N e v e r V e r y O f t e n 
a. c h u r c h 0 2 3 4 5 6 7 8 9 10 
b. c o m m u n i t y 0 2 3 4 5 6 7 8 9 10 
c. soc ia l 0 2 3 4 5 6 7 8 9 10 
d. spo r t s 0 2 3 4 5 6 7 8 9 10 
e. c l a s s e s 0 2 3 4 5 6 7 8 9 10 
f. u n i v e r s i t y 
o r g a n i z a t i o n s 
0 2 3 4 5 6 7 8 9 10 
g- w o r k se t t ing 0 2 3 4 5 6 7 8 9 10 
24. H a v e you e v e r pa r t i c ipa t ed in any t ype of d ive r s i ty w o r k s h o p / a c t i v i t y / c l a s s ? 
Y e s N o 
If yes , p l e a s e iden t i fy : 
P l e a s e i n d i c a t e the e x t e n t to w h i c h you a g r e e / d i s a g r e e wi th the f o l l o w i n g s t a t e m e n t s . 
25. I a s s o c i a t e wi th p e o p l e w h o hold p r e jud i ced a t t i tudes? 
S t r o n g l y A g r e e U n s u r e D i s a g r e e S t r o n g l y 
A g r e e D i s a g r e e 
26 . I f ind that p e o p l e I r egu l a r l y a s soc i a t e wi th e n g a g e in d i s c r i m i n a t o r y b e h a v i o r ? 
S t r o n g l y A g r e e U n s u r e D i s a g r e e S t r o n g l y 
A g r e e D i s a g r e e 
27. W h e n the p e o p l e I r egu la r ly a s soc ia t e wi th exh ib i t p r e j u d i c e a t t i tudes a n d / o r d i s c r i m i n a t o r y 
b e h a v i o r , I feel u n e a s y or u n c o m f o r t a b l e ? 
S t r o n g l y A g r e e U n s u r e D i s a g r e e S t r o n g l y 
A g r e e D i s a g r e e 
28. D o y o u e v e r m a k e d i s p a r a g i n g r e m a r k s o r tell j o k e s a b o u t o the r g r o u p s ? 
Y e s , i n t en t iona l ly 
Y e s , s o m e t i m e s , in f u n - n o harm in tended 
N e v e r 
N e v e r in t en t iona l ly 
29. H o w f r e q u e n t l y d o you d i s cus s d ive r s i ty i s sues? 
D a i l y W e e k l y M o n t h l y N e v e r 
30 . H o w f r e q u e n t l y h a v e you read a r t i c les o r i n fo rma t ion re la ted to d ive r s i t y i s sues? 
D a i l y W e e k l y M o n t h l y N e v e r 
31 . I w o u l d a g r e e tha t m o s t p e o p l e h a v e s t rong o p i n i o n s aga ins t ind iv idua l s o f o ther : 
Y e s N o 
g e n d e r 
r a c e s 
a g e s 
r e l i g ions 
s e x u a l o r i en t a t i on 
32. I h a v e s t r o n g o p i n i o n s aga ins t ind iv idua l s o f o ther : 
Y e s N o 
g e n d e r 
r a c e s 
ages 
r e l i g ions 
sexua l o r i en t a t i on 
33 . I d e n t i f y the g r o u p s (i.e. , e thn ic , gende r , re l ig ion , e tc . ) to w h i c h you be long . (Lis t as m a n y as a p p r o p r i a t e ) 
34 . D o y o u h a v e a s e n s e o f p r ide a b o u t the g r o u p s to w h i c h you are a m e m b e r ? 
Y e s N e v e r t h o u g h t a b o u t it N o 
35 . D o you b e l i e v e tha t t e a c h i n g ch i l d r cn / adu l t s abou t d ive r s i ty wil l even tua l l y d e c r e a s e p r e j u d i c e and 
d i s c r i m i n a t i o n ? 
Y e s N o If no, exp la in w h y 
36 . In o r d e r to c l a r i f y the u n d e r s t a n d i n g o f d ivers i ty , p l ease w r i t e y o u d e f i n i t i o n o f d ivers i ty . 
C U L T U R A L D I V E R S I T Y 
T h i s is the f inal par t o f the r e sea rch p ro jec t invo lv ing Cul tura l D ive r s i ty . P l ea se r e s p o n d to each ques t i on 
and a n s w e r as t r u t h f u l l y as poss ib le . If you have fu r the r q u e s t i o n s r e g a r d i n g th is p ro jec t , feel f r e e to 
c o n t a c t J o y c e W i l d e r or J a c q u e l i n e P o p e (both in the D e p a r t m e n t of P s y c h o l o g y ) at 7 4 5 - 2 6 9 5 . W e t h a n k 
y o u fo r y o u r pa r t i c ipa t ion in the p ro jec t . 
P l e a s e w r i t e y o u r first and last ini t ials and the last f o u r d ig i t s o f y o u r Soc ia l Secur i ty 
n u m b e r : 
G e n d e r : M a l e F e m a l e 
A g e : 
W h a t s e m e s t e r and year d o you p lan t o d o you r s tuden t t e a c h i n g ? 
Fal l Y e a r 
S p r i n g 
M a j o r / T c a c h i n g Area : 
T e a c h i n g Leve l ( c h e c k all that a p p l y ) Sub j ec t M a t t e r ( c h e c k o n e ) 
E l e m e n t a r y e d u c a t i o n ( K - 4 ) M a t h 
M i d d l e G r a d e s (5 -8 ) S c i e n c e s 
M i d d l e G r a d e s e n d o r s e m e n t Soc ia l S tud ie s 
S e c o n d a r y e d u c a t i o n (9 -12 ) E n g l i s h / L a n g u a g e Ar t s 
K - 1 2 Excep t i ona l e d u c a t i o n 
Othe r : 
1. Did you a t tend the Cu l tu ra l D ive r s i ty W o r k s h o p d u r i n g the Fall s e m e s t e r , 1997? 
Y e s N o 
2. D u r i n g th is s e m e s t e r , has the topic o f cul tura l d ive r s i ty been d i s cus sed wi th in y o u r 
P s y c h o l o g y 3 1 0 c l a s s ? 
T o a great ex t en t T o s o m e ex ten t V e r y little No t at all 
3. D o y o u h a v e a s e n s e o f p r ide abou t the g r o u p s o f w h i c h you are a m e m b e r ? 
Y e s N e v e r t h o u g h t abou t it N o 
4. S i n c e the w o r k s h o p , to w h a t ex ten t , d o you feel m o r e c o m f o r t a b l e d i s c u s s i n g racial i s sues wi th 
s o m e o n e o f a n o t h e r r ace? 
T o a g rea t ex t en t T o s o m e ex ten t V e r y little No t at all 
5. S i n c e the w o r k s h o p , h o w f r e q u e n t l y h a v e you d i s cus sed d ive r s i t y i s sues? 
D a i l y W e e k l y M o n t h l y H a r d l y eve r 
6. S i n c e the w o r k s h o p , h o w f r e q u e n t l y have you read ar t ic les o r i n f o r m a t i o n re la ted to d ive r s i t y i s sues? 
Da i ly W e e k l y M o n t h l y I l a r d l y e v e r _ 
7. I in te rac t wi th i nd iv idua l s f r o m d ive r se g roups : (P l ea se c i rc le for each s i t ua t ion ) 
N e v e r V e r y O f t e n 
a. c h u r c h 0 2 3 4 5 6 7 8 9 10 
b. c o m m u n i t y 0 2 3 4 5 6 7 8 9 10 
c. soc ia l 0 2 3 4 5 6 7 8 9 10 
d. s p o r t s 0 2 3 4 5 6 7 8 9 10 
e. c l a s s e s 0 2 3 4 5 6 7 8 9 10 
f. u n i v e r s i t y 0 2 3 4 5 6 7 8 9 10 
o r g a n i z a t i o n s 
g- w o r k se t t ing 0 2 3 4 5 6 7 8 9 10 
8. I l a v e y o u e v e r pa r t i c ipa ted in any t ype o f d ivers i ty w o r k s h o p / a c t i v i t y / c l a s s o t h e r than the 
P s y c h o l o g y 3 1 0 w o r k s h o p ? 
Y e s N o 
If yes , p l e a s e iden t i fy : 
9. A r e y o u m o r e i n t e r e s t ed /wi l l i ng to par t i c ipa te in a n y t y p e o f d ive r s i ty 
w o r k s h o p / a c t i v i t y / c l a s s in the f u t u r e ? 
Y e s N o If no, exp la in w h y ? 
10. D o y o u eve r m a k e d i s p a r a g i n g r e m a r k s o r tell j o k e s a b o u t o the r g r o u p s ? 
Y e s , i n t en t iona l ly 
Y e s , s o m e t i m e s , in f u n - n o h a r m in tended 
N e v e r 
N e v e r in ten t iona l ly 
h a v e seen ac t s 
V e r y O f t e n 
9 10 
11. D i s c r i m i n a t i o n ex i s t s in a va r ie ty of fc 
o f d i s c r i m i n a t i o n : (P l ea se c i rc le o n e ) 
a ) In the un ive r s i ty se t t ing 
N e v e r 
0 1 2 3 
(i .e. , e thn ic , S E S , race , h a n d i c a p , e tc . ) . I 
4 5 6 7 8 
b ) In the c o m m u n i t y 
N e v e r V e r y O f t e n 
0 1 2 3 4 5 6 7 8 9 10 
c ) In the w o r k p l a c e N o t e m p l o y e d 
N e v e r V e r y O f t e n 
0 1 2 3 4 5 6 7 8 9 10 
12. W h e n t h e p e o p l e I r e g u l a r l y a s s o c i a t e w i th e x h i b i t p r e j u d i c e a t t i t u d e s a n d / o r d i s c r i m i n a t o r y 
b e h a v i o r , I fee l u n e a s y o r u n c o m f o r t a b l e ? ( C i r c l e o n e ) 
S t r o n g l y A g r e e U n s u r e D i s a g r e e S t r o n g l y 
A g r e e D i s a g r e e 
13. I m a g i n e y o u r s e l f in the f o l l o w i n g s i t u a t i o n s — R a t e E A C H s i t ua t i on on a s c a l e o f 1-5 wi th r e g a r d t o its 
i m p a c t on y o u r level o f c o m f o r t : l = v e r y c o m f o r t a b l e , 2 = s o m e w h a t c o m f o r t a b l e , 3 = u n s u r e , 
4 = s o m e v v h a t u n c o m f o r t a b l e , 5 = v e r y u n c o m f o r t a b l e ) 
L i v i n g in a n e i g h b o r h o o d w h o s e r e s i d e n t s a re p r e d o m i n a n t l y o f o t h e r r a c e s . 
S e n d i n g y o u r ch i ld to a s c h o o l w h o s e s t u d e n t s a re p r e d o m i n a n t l y o f o t h e r r a c e s . 
A t t e n d i n g a p a r t y w i t h g u e s t s p r e d o m i n a n t l y o f o t h e r r a c e s . 
A t t e n d i n g a c l a s s w i th s t u d e n t s w h o a re p r e d o m i n a n t l y o f o t h e r r a c e s . 
P a r t i c i p a t i n g in a c t i v i t i e s / o r g a n i z a t i o n s w i t h s t u d e n t s o f o t h e r r a c e s . 
W o r k i n g w i t h i n d i v i d u a l s w h o a r e p r e d o m i n a n t l y o f o t h e r r a c e s . 
14. I w o u l d a g r e e tha t m o s t p e o p l e h a v e s t r o n g o p i n i o n s a g a i n s t i n d i v i d u a l s o f o i l ier : 
Y e s N o 
g e n d e r 
r a c e s 
a g e s 
r e l i g i o n s 
s e x u a l o r i e n t a t i o n 
15. I h a v e s t r o n g o p i n i o n s a g a i n s t i n d i v i d u a l s o f o t h e r : 
Y e s N o 
g e n d e r 
r a c e s 
a g e s 
r e l i g i o n s 
s e x u a l o r i e n t a t i o n 
16. D o y o u b e l i e v e t ha t t e a c h i n g c h i l d r e n / a d u l t s a b o u t d i v e r s i t y wi l l e v e n t u a l l y d e c r e a s e p r e j u d i c e a n d 
d i s c r i m i n a t i o n ? 
Y e s N o If n o , e x p l a i n w h y 
17. D o y o u h a v e a s e n s e o f p r i d e a b o u t t h e g r o u p s o f w h i c h y o u a re m e m b e r ? 
Y e s N o 
18. W h i c h r e s o u r c e s c o u l d b e u t i l i zed to i n c r e a s e u n d e r s t a n d i n g o f d i v e r s i t y i s s u e s ? ( M a r k all tha t 
a p p l y ) 
o t h e r , p l e a s e e x p l a i n : 
e d u c a t i o n 
m e d i a 
c h u r c h 
f a m i l y 
p e e r s 
n o t h i n g n e e d s to be d o n e 
19. I d e n t i f y t h e g r o u p s ( i .e . , e t h n i c , r ac i a l , g e n d e r , r e l i g ion , e t c . ) t o w h i c h y o u b e l o n g . 
( L i s t a s m a n y as a p p r o p r i a t e ) 
20 . In o r d e r t o c l a r i f y t h e u n d e r s t a n d i n g o f d i v e r s i t y , p l e a s e w r i t e y o u r d e f i n i t i o n o f d i v e r s i t y . 
G E N E R A L S U R V E Y 
Please write the last four digits of your Social Security number: 
I ^St rongly agree, 2=Agree , 3~Unsure, 4=Disagree, 5=Strongly disagree 
1 . School curr iculum should incorporate a body of content that includes women , racial minorit ies and other points of view that 
are of ten missing f rom the classroom. 
2 . When you are unsure of what to do in a situation with someone with a disability, it is permissible to admit that you are 
unsure and ask for advice and directions. 
3 . It is too much trouble to accommodate students with special needs (i.e., visual impairment, deafness , wheel-chair users). 
4 . Diversity education will be more successful where a more comprehensive range of topics is discussed in greater detail. 
5 . Special needs students are unlikely to make a contribution to the classroom. 
6 . I believe there is too much emphasis on Aff i rmat ive Action. 
7 . Diversity unders tanding will be more successful if a broad definition of diversity is embraced rather than one that includes 
only minorit ies and women. 
8 . Persons who speak nonstandard English are unintelligent. 
9 . W K U needs to of fer more monies (i.e., scholarships, assistantships, waivers, etc.) to minority students. 
10 . If there is not a significant representation of minorities in a school environment , then multicultural education is not needed. 
I 1. An educator 's expectat ions of students with special needs has little or nothing to do with the students' ability and willingness 
to learn. 
12 . I feel that more women need to be promoted to higher levels of management . 
13 . I am aware of how my gender, race, ethnicity, and social class identity has influenced my life and how I interact and 
communica te with others. 
14 . I believe that the A m e r i c a n s with Disabil i t ies Act is necessary to ensure fair treatment for individuals with special needs. 
15 . The system of evaluation is too biased in favor of blacks in comparison to whites. 
16 . I would be will ing to participate in more cultural diversity activities. 
17 . Middle-class white males are now being discriminated against, especially in hiring practices. 
18 . General ly speaking, blacks need governmental regulations to ensure fair opportunities. 
